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Quick Facts:
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• More than half of young adults with autism remain unemployed two 
years after high school. This is a lower rate than that of young 
adults in other disability categories, including learning disabilities, 
intellectual disability or speech-language impairment.

• Of the nearly 18,000 people with autism who used state-funded 
vocational rehabilitation programs in 2014, only 60 percent left the 
program with a job. Of these, 80 percent worked part-time at a 
median weekly rate of $160, putting them well below the poverty 
level.

• Nearly half of 25-year-olds with autism have never held a paying 
job. Autism Speaks:   https://www.autismspeaks.org/autism-facts-and-figures 



Autism: Economic Costs

• 2015 – $268 billion 
• 2025 - $461 billion 

• Majority of costs allocated to adult services 
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Journal of Autism and Developmental Disabilities, December 2015, Volume 45, Issue 12, pp 4135–4139 

https://link.springer.com/journal/10803/45/12/page/1


Transitioning Into Adult Services

Roughly 80% 
of people 

with autism 
are under 22.

It is estimated that over 500,000 
students with autism will be 

graduating within the next 10 
years.  It is being referred to as 
the “Autism Tsunami” and adult 

services (funded through 
Medicaid) are not prepared for the 

influx of these students who 
propose unique challenges.
50,000 students per year! 

The goal is that many of 
these students can live an 

independent life, hold a 
job, maintain friendships, 

and take care of 
themselves as it relates to 

personal hygiene and 
care.  



The 
Reality……..

• However, many of our 
students will fall short in one 
or more of these areas and it 
is crucial for us to begin to 
specifically target  some of 
these areas to program for the 
best outcome.  
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How do we Plan for Our Students?
Life Long Learners?
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This Photo by Unknown Author is licensed under CC BY-ND

http://lifarnur.blogspot.it/2014/05/come-occuparsi-dellavvenire.html
https://creativecommons.org/licenses/by-nd/3.0/


Why?

Gainful 
Employment –

Points to 
Consider

• Can the student wait? 
– Other staff may not finish their 

jobs at the same time; can the 
student wait for their 
colleagues to finish?

• Can the student follow multiple 
step directions – without 
assistance? 
– Many of the job tasks may 

require following multiple steps, 
in addition, new tasks will be 
introduced without the precise 
teaching and prompting that has 
been provided in the past.  

• Can the student read?  

8



Gainful Employment – Points to Consider
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Can the student work for delayed 
reinforcement? 

Completing jobs and tasks may take a 
significant amount of time, can the student 
stay on task and tolerate working for a long 
period of time before a break?  

Can the student receive feedback 
and “constructive criticism” from 
supervisors or other job coaches? 
Many of our students are accustomed to 
hearing feedback from the school staff, 
however they may not be used to getting 
feedback from other adults.  In an off-campus 
job, most of the coaching and feedback will 
come from a site supervisor or boss.  



Transitioning into Adult Services

• Housing Statistics
– 35% of adults with Autism will need 24-hour support
– 87% of adults with Autism live with their parents but only 22% want to live 

there 
– A 22% expansion is residential supports nationwide is needed to meet the 

needs of housing for people with disabilities

• Numbers that aren’t reported – the number of people with ASD who are 
rejected from housing due to the intense level of services needed (specifically 
problem behavior). 

http://www.autismhousingnetwork.org/education/statistics-to-share/



Transitioning 
into Adult 
Services

• Day Services 
– There has been a push to integrate 

adult day services – “Without Walls”
– Closure of sheltered work shops
– Increased staff to individual ratio –

more than school 
– Limited to no specific training on the 

challenges that may arise with 
Autism. 

– Self-Direction

Where does that leave people with 
challenging behavior and/or limited 
skills? 



Day Programs - Points to consider…  

• Can the student tolerate changes in the schedule?
– Schedule changes/staffing change will occur at some point at most 

programs, can the student “go with the flow?”

• Can the student able to request assistance when needed?
– Asking for help to find a location, zippering a jacket, warming up food 
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Day Program - Points to consider…  

• Can the student complete activities of daily living?
– Can they use the bathroom independently? Wash their hands? Dress or 

tie shoes?

• Can the student follow directions while out in the community?
– Are they able to stay with a group, follow directions to cross the street, 

wait, stop?
– Most day program staff-to-participant ratios are much leaner than school 

ratios
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Day program- Points to consider…  

• Does the student have any self-stimulatory behavior that interferes with 
task completion or is disruptive to other staff?    
– Does the student engage in stereotypies that prevent them from 

completing tasks or is disruptive to other students that prevents or 
delays them from completing tasks or integrating into the community?

• Can student tolerate people around him, loud noises, and some general 
commotion?
– Many job sites and community placements have “lots going on”, e.g. 

people talking loudly, radios playing, machinery, etc…  would this 
upset the student or prevent them from completing the job?  
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Transitioning into Adult Services

• Quality of Life

– When students with autism finish high school, their educational 
services stop.  The emphasis goes from skill development to care.  
WHY??



Transitioning into Adult Services

• How can we help our students to avoid becoming part of these 
statistics? 

• Through teaching and skill development throughout their life.



What can we do as educators and parents 
to arrange for the best outcome for each of 

our students?  

• Optimize the learning environment so that we teach skills 
which lead to greater independence and less reliance on 
adults and caregivers. 

Teach greater independence in hygiene and daily living 
activities 

Teach them to access reinforcers through manding/social 
interactions 

Teach them to contact reinforcement through leisure 
activities that they can independently access on their own-
including meal preparation  

Teach tolerance to routines and activities that evoke 
problem behavior

Teach students basic reading and math skills
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What Should be Part of Lifelong Learning 
Plan: When and How?
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What?

Greater focus on hygiene and independent 
living skills
• Dressing
• Deodorant 
• Shoe Tying – Jordan, John, Final
• Tolerating: Hair cuts, hair brushing, jeans, nail 

clipping, etc.

Listening Skills

• Following Directions
• Completing activities when asked

Requesting Skills

• Contact leisure skills by asking

Reading Skills 

Math Skills



When?
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It’s never too early to 
develop life long learners?

Sooner rather than later

• Is the plan to fade the 1:1?
• Is the 1:1 simply caring for your 

student?
• Is the 1:1 “translating English to 

English”

What’s the role of a 1:1?

Video: Listener skills with multiple 
Adults

Video: After Some teaching



How?
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Be guided by tools designed for both children 
and adults with moderate to severe 
disabilities.   

Be guided by the basic principles of Applied 
Behavior Analysis and Skinner’s analysis of 
verbal behavior (listening and speaking skills)

Both as assessment and curriculum

Identifies current level of performance (within 
each area in the assessment) 

Leads to development of goals and objectives 
for IEP’s or ISP’s

Can track skills over time similar to the ABLLS 
and VB-MAPP 



Understanding the Essential for Living: A Communication, Behavior and 
Functional Skills Assessment, Curriculum and Teaching Manual  



• While there are other good 
assessments and curriculums for 
students with moderate to severe 
disabilities such as:

• The Syracuse Community-
Referenced Curriculum Guide for 
Students with Moderate to Severe 
Disabilities (Ford et al., 1989)

• A Functional Curriculum for 
Teaching Students with Disabilities 
(Valletutti et al., 2008)

• This is the only instrument that is based 
on the concepts, principles and 
procedures of ABA and includes 
speaking and listening skills based on 
Skinners analysis of verbal behavior 
(Skinner 1957)



It is…….

• It is, “composed of functional skills and behaviors, which are 
essential for effective daily living and which result in an 
improved quality of life for children and adults” McGreevy

• Focus on:
–Skills and behaviors which are required in other 

settings
–Skills and behaviors which are taught in circumstances 

similar to those which occur in those settings
–In the absence of which, learners would require the 

assistance of other persons or
–Which result in increased access to preferred items, 

activities, places and people
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What It is NOT

It is not a developmental 
assessment

It is not based on age or 
grade levels

Skills are not in order of 
development

The VB-MAPP is 
composed of skills 

arranged in a sequence 
in which typically-

developing learners 
generally acquire

Skills form the VB-MAPP 
are not functional – they 

are developmental



Developmental  vs Functional  

This Photo by Unknown Author is licensed under CC BY-SA-NC

http://www.hcpl.net/blogs/marsha-d
https://creativecommons.org/licenses/by-nc-sa/3.0/


Developmental Skills from the VB-MAPP and 
Functional Skills from the Essential for Living  

(Table 1)
Developmental Skills from the 
ABLLS-R / VB-MAPP

Functional Skills from the Essential for 
Living

Makes requests with three different 
carrier phrases

Makes a request for assistance with 
menstruation or locating a restroom

Looks for an item that has fallen out 
of sight

Retrieves a wash cloth from a linen closet

Matches identical items or pictures 
in a neat array of three

Takes clothes out of a dryer, matches socks and 
folds socks

Touches one of two body parts 
when directed to do so

Retrieves items and participates in activities that 
are part of snack or break time (e.g. plate, 
napkin, pouring juice, table, trash can, and 
throwing away trash)

Completes out of context fill-in-the 
blank phrases

Provides name and address when asked to do 
so

Uses irregular plurals correctly Makes requests that include two same item, two 
items, or an item with a feature (e.g. two 
cookies, juice and cookies or strawberry yogurt



EFL
Further Explained 
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EFL in the School Setting 



8 Important Skills Identified 

• Also known as the Essential Eight

• These are absolutely necessary for a happy, fulfilling 
and productive life!

• “Without these skills, children and adults with 
disabilities will almost certainly exhibit forms of problem 
behavior, will have limited access to preferred items, 
activities, places and people and will have limited 
contact and interactions with the community in which 
they live. “ (McGreevy 2012)  
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Overview of the Quick Assessment
• Spoken Words
• Alternate Methods of Speaking
1. Making Requests
2. Waiting
3. Accepting Removals, Making Transitions, Sharing and Taking Turns
4. Completing 10 Consecutive, Brief, Previously Acquired Tasks
5.  Accepting “No”
6. Following Directions related to Health and safety
7. Completing Daily Living Skills Related to Health and Safety
8. Tolerating Situations Related to Health and Safety
• Matching
• Imitation
• Other Daily Living skills
• Tolerating other situations
• Naming and Describing
• Following Directions, Recognizing and Retrieving 
• Answering Questions
• Problem Behavior 31

Essential 8



In-Depth Look at Essential 8
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One.  Making Requests

• Requests allow the learner to respond as a speaker 
and to access preferred items, activities, and people 
when they want or need them.
– Examples: 

• Says “drink” when thirsty
• Signs “ Where is the bathroom?” when needs the bathroom
• Types “Can I have a ham and cheese sandwich?”

33Video: Robert and Gina – Manding Day 1



Two. Waiting

• After requesting a specific item, activity or person, the 
learner is told to wait 
– Can the learner wait without exhibiting problem behavior?
– How long can they wait?
– Will they accept an alternative? 

34

Scott in store faded reinforcement 
Video: Scott using iPhone to provide reinforcement Video:  Sarah - Waiting

Video:  John Waiting with Mom



Three. Accepting Removals, Making Transitions, 
Sharing, and Taking Turns

• Is the learner able to do the following without engaging 
in problem behavior:
– Accept removals of a preferred activity or item
– Learner is directed to a new activity or item (transition)
– Learner is directed to share a preferred item or take turns 

with a preferred activity

35



Four. Completing 10 Consecutive, Brief, Previously 
Acquired Task 

• Can the learner complete previously acquired tasks:
– Consecutively without engaging in problem behavior?
– Consecutively without assistance or prompts
– Requires the learner to follow directions and honor the 

request of others 

36



Five. Accepting “No”

• Does the learner accept “no” after making a request for 
a item, person or activity?
– Do they engage in problem behavior when told “no”?
– Can they continue to participate in the current activity if told 

“no” to another activity? 

37



Six. Following Directions Related to Health & 
Safety

• Does the student follow directions from others to 
ensure safety both in school and in the community?
– “stay here”, “walk with me”, leaving the building in a firedrill
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Seven. Completing Daily Living Skills Related to 
Health & Safety

• Can the student complete daily living skills that have 
an immediate impact on their health and safety
– Eating, drinking and feeding
– Avoiding harmful items and substances
– Weather clothing appropriate to weather conditions

39Walk with me  2:49  STOP  WAIT WALK WITH ME



Eight. Tolerating Situations Related to Health and 
Safety

• Can the learner tolerate different situations that have a 
direct impact on their health and safety?
– Physical prompts, taking medication, adaptive equipment, 

protective equipment 
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Matching 

• Matching items to items, photographs to items, items to 
corresponding places, etc. 
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Imitation

• Imitate the motor movements of others
– Teaching a sign – can the student imitate your movements?

42



Other Daily Living Skills

• Can the student complete daily living skills? Can they 
complete the skills independently?
– Includes everything OTHER than the must have skills
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Tolerating Other Situations

• Can the student tolerate various situations 
– Includes everything OTHER than the must have skills
– Loud music, feedback from a teacher, not being first in line, 

a store is closed, public restrooms
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Naming and Describing

• Can the student talk about (name and describe) 
different parts of naturally and regularly occurring 
routines?
– Tacting items, activities, people in a routine

45



Follow Directions, Recognizing and Retrieving 

• Can the student follow directions to do something in a 
naturally and regularly occurring routine
– Recognizing, retrieving, relocating 
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Answering Questions

• Can the student answer questions before, during or 
after naturally and regularly occurring routine?

47



Problem Behavior

• In general, what level of problem behavior does the 
student exhibit?
– Frequent vs infrequent, disruptive vs dangerous
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Functional Academic Skills

*******  Not in the Quick Assessment 
– However it is important to target functional academic skills in a school setting

• Comprised of several sections:
– Responding to text as a listener (think sight words)
– Reading
– Schedules, Lists and Time
– Math
– Writing or Typing Skills

• “Good to have” and “Nice to have skills”
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EFL Goal IEP Goal Benchmarks IEP section
R1 – R7 Student will use modified sign language as 

determined by her Alternate Method of Speaking 
Assessment to request at least 15 preferred items

Nov: sign for 5 items
March: sign for 10 items
June: sign for 15 items

Study skills, 
daily living, ELA

LR 5 Student will follow 3 verbal direction to stand up, sit 
down, come here when directed to do so

Nov: master 1 verbal direction
March: master 2 verbal directions
June: master 3 verbal directions

Transition, study 
skills

LR 6 Student will move from 1 location to another when 
directed to do so without prompting. 

Nov: prompting 50% of the time
March: prompting 20% of the time
June: no prompts

Transition, 
Study Skills

DLS-EDF 
23

Student will independently self feed using a fork Nov: 50% of the time
March: 75% of the time
June: 100% of the time

Daily Living

DLS-EDF 
18

Student will independently wipe her mouth and 
hands with a napkin after eating

Nov: 50% of the time
March: 75% of the time
June: 100% of the time

Daily Living

T-BPH 1 Student will tolerate someone washing her hands by 
not engaging in problem behavior during hand 
washing procedure

Nov: 50% of the time w/o PB
March: 75% of the time w/o PB
June: 100% of the time w/o PB

Daily Living, 
behavior

T-DD1 Student will tolerate someone brushing her teeth by 
not engaging in problem behavior during the teeth-
brushing procedure

Nov: 50% of the time w/o PB
March: 75% of the time w/o PB
June: 100% of the time w/o PB

Daily Living. 
behavior

M1 Student will match identical items to complete an 
activity

Nov: match 5 identical items
March: match 10 identical items
June: match 15 identical items

ELA, Math, 
Study skills

LRND 1 When given directions to retrieve or locate a specific 
item related to functional daily living skills, the 
student will do so for at least 15 items

Nov: retrieve/locate 5 items
March: retrieve/locate 10 items
June: retrieve/locate 15 items

ELA, Math, 
Transition, 
Study skills

SLT 1 Student will follow events of the day using a 
personal daily picture schedule

Nov: with prompts 50% of time
March: with prompts 20% of time
June: no prompts

ELA

Mth 1 Student will count a specific number of items from 1-
10 using a counting jig

Nov: with prompts 50% of time
March: with prompts 20% of time
June: no prompts

Math



Data Collection 
Procedures & 
Program Book 
Set-Up
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Types of Data Forms

• Daily (or weekly) data
• Skills Tracking Sheet
• Probe Data Sheet
• Task Analyses 
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Data Collection Forms-Daily Data

• Create a daily data sheet 
for the student that 
clearly outlines what 
programs, targets, and 
program specific details 
for each block of time 
throughout the day. 

• The daily data sheet will 
clearly outline the 
following: 
o Time of the Day 
o Classroom Activity 
o Program 
o Specific Targets 
o Data Collection

53





55



Data Collection Forms-Skills Tracking Sheet
• This data sheet is used to track 

current targets for each program, 
when they were introduced, 
mastered and generalized across 2 
different settings and 2 different 
people.

• Fill in the sheet with the learner’s 
name, domain of skill being taught 
and skills being targeted.  Use only 
one sheet per domain. 

• Fill in the current targets for that 
goal in the first column, the date that 
target was introduced, the date that 
target was considered mastered, 
and generalized. 

• It will show a running list of all 
current and mastered targets for 
each goal. It will also show the 
amount of time it took for a target to 
be mastered and the cumulative 
number of targets met for that goal.

56
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• This data sheet is used to collect the prompt level used when teaching a 
student a particular skill (a probe sheet could also be used to monitor the 
duration of the target skill). 

• This data sheet is typically used to record the prompt level needed to teach a 
skill that does not involve a large amount of steps.

• Fill in the sheet with the learner’s name, domain of skill being taught, and skills 
being targeted (use one probe sheet for each domain). 

• Fill in the dates section at the top. 
• Record the prompt level needed by the student to complete the skill on the day 

it is taught.
• Once the student reaches criteria for mastery (e.g., 3 consecutive days of 

independent in 2 different settings with 2 different people), draw a phase 
change line (dark black line) and introduce the next target.

Data Collection Forms-Probe Data Sheet
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• This data sheet is used to 
collect the prompt level needed 
for a student to complete each 
step of a more complex skill.

• Shows the progress on 
individual steps in a chain and 
provides an overall percentage 
of steps completed 
independently.

• Fill in the task analysis with the 
learner’s name, domain of skill 
being taught and skills being 
targeted. 

• Fill in the dates section at the 
top. 

• Fill in the steps required to 
complete the chain under 
“response” column.

• Record the prompt level the 
student required to complete 
each step of the chain (target 
skill).

Data Collection Forms- Task Analyses
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Questions??
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